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Arbour Vale School 

Executive Summary Self-Evaluation April 2019 

School Contextual summary: 

Arbour Vale School is a Special School Academy currently educating 288 students aged 2 – 19 years of age. 

All pupils have an Education Health Care Plan (EHCP). The wide spectrum of complex ‘Needs’ embrace 

profound, severe and moderate learning difficulties that include Autism Spectrum Disorder (ASD), 

Attention Deficit Hyperactivity Disorder (ADHD) and Social, Emotional Mental Health (SEMH).  A number 

of children have physical disabilities, coupled with other medical conditions such as epilepsy/seizures and 

sensory impairment that often requires a staffing ratio of 2:1 

The current composition of students reflects the ethnicity of the local community: 

 There are 33% girls and 67% boys.  

 18% White British, 48% Asian, 11% European and 23% Other 

 31% are eligible for Pupil Premium Grant (PPG) 

 55% of students that have verbal communication skills also have English as an additional 

language (EAL) 

 27% of students are registered Free School Meals (FSM) 

 

Arbour Vale school is a PFI project and the rebuild on the current site was completed in September 2017. 

The site is shared with Beechwood School and enjoys the benefits of contracted facilities management 

providing a high specification of accommodation. The learning environment and all fixtures, fittings and 

equipment (FFE) were specifically designed to meet generic special needs. This has inevitably overtime 

required modifications to meet changing needs particularly within autism ASD/ADHD. The school is 

designed to facilitate movement/transition across all three phases with access to specialised practical 

curriculum areas. Formerly a specialist sports college, the school has excellent sports facilities and remains 

proactive in promoting increased wider access and inclusion in sport. The Local Authority (LA) has 

promoted plans for the capital expansion of the site recognising the need to increase provision for 

secondary phase children. The proposal by the LA to increase the number of pupils on roll above the 

current Published Admission Number (PAN) figure current of 304 pupils recognises the demand for 

potentially an additional 60 pupil admissions.  

 

The school has accommodation for a 12-pupil residential provision with support staff accommodation and 

social facilities. Arbour Vale House was temporarily closed for respite care (Monday – Thursday term time 

only), whilst a thorough strategic review of the provision was undertaken and a business plan prepared to 

maximise the impact of this resource. Currently the school are exploring extended curriculum use of the 

premises to facilitate greater independence/life skill opportunities for our pupils. 

The school was inspected by Ofsted in June 2017 and was graded ‘Inadequate’. The school was provided 

with consultancy support of the current Principal and Associate Principal via Orchard Hill College & 

Academy Trust (OHCAT) and received two Her Majesty’s Inspector (HMI) monitoring visits prior to 

academisation.  

‘. . swift, decisive and effective action has been taken to tackle the areas for improvement identified 

during the previous inspection report’. 15th March 2018 

‘ . . strong and effective leadership’ 4th July 2018 
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The school converted to Sponsored academy status 1st November 2018 and welcomes the support of the 

multi Academy Trust, OHCAT. 

The organisational structure continues to evolve in response to the rapid progress achieved. Members of 

the Senior Leadership team (SLT) have clarity regarding roles and responsibilities – leading by example and 

modelling good practice. A significant investment in developing Middle Leadership is considered an 

imperative in maintaining progress in the future.  

The school has established a robust system of performance management and support staff appraisal and 

is strongly committed to providing high quality bespoke training/Continuing Professional Development 

(CPD) based on the prioritised identified needs of the individual and school. The school has introduced 

increased monitoring and accountability within a ‘no blame’ culture, adopting the OHCAT ‘Teacher 

Evaluation System’ 

The completion of the 2018 Post Inspection Action Plan prior to academisation has formed the basis of the 

School Development and Improvement Plan (SDIP) and establishment of a shared vision engaging 

stakeholders. 

Our primary focus in strategic planning, is the commitment to the learner in addressing four key threads: 

 Teaching for Learning 

 Accountability for Learning 

 Leading Learning 

 Joy of Outstanding Learning 

 
From EYFS early years through to Post 16 we offer an engaging curriculum that supports participation and 

meets the needs of the full range of students. The curriculum pays due regard to the National Curriculum 

and is differentiated in order to provide meaningful, relevant and accessible learning, supported where 

appropriate with a range of accredited learning opportunities. 

 

Early Years Foundation Stage & Primary (EYFS) 
The Early Years phase at Arbour Vale School provides holistic education for children with a wide range of 

special educational needs and within a range of abilities; from 2.5 years - 8 years of age.  
Children are grouped into classes according to special educational needs rather than by age, so that 

environments can be set up to maximise independent learning opportunities.  Classes have an average of 

7 children with 4 staff (approximate 1:2 ratio); however, in classes where children have profound learning 

needs, medical needs or challenging behaviour due to sensory processing difficulties, higher staffing ratios 

or the addition of nursing care is put in place. 

The EY/Primary FS team has 13 classes, 6 of which are for children with ASD, 2 Profound & Multiple 

Learning Difficulties (PMLD), 4 Moderate & Severe Learning Difficulties (MLD/SLD) and 1 Sensory 

Processing. The phase has 94 pupils. 

 

Secondary Phase 
The Secondary Department has 129 pupils between the ages of 11-16. Pupils are broadly taught in age 
groupings and are of mixed academic ability. There are currently 14 classes, 4 classes are based within 
the ASD provision in the Secondary phase.  There are on average between 7-11 pupils in each group. 
Pupils are classroom based for all core subjects and go to specialised classrooms to enhance the 
curriculum.  
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Post 16 Phase 
Students are placed into one of eight tutor groups. The tutor groups are of mixed abilities and combination 
of years 12, 13 and 14. This is to help the students develop their social skills across the department. Each 
tutor group has a teacher, who is responsible for the pastoral welfare of the students, and two teaching 
assistants. Students follow an individual timetable: It follows a general format with modifications to suit 
the students’ individual needs as much as possible. Students are asked what areas would be of interest to 
them before the start of each year. Depending on their ability, students follow either the Entry Level 
Curriculum or the Milestones Level Curriculum (for students working at pre-entry level). 
 

A new whole school assessment system is currently being embedded – securing closer monitoring of 

individual progress where prior learning informs future learning targets that directly relate to the individual 

learner’s EHCP.  The quality of EHCPs has been significantly improved through whole staff training and has 

reinforced the need for local Special Education & Needs Disabilities (SEND) provision to be enhanced. A 

range of therapies are being developed adding value to existing provision/identified need.  

 

The current overall effectiveness of Arbour Vale school is judged to be 2c1 with the clear intent and 

expectation to securely embed a judgement of ‘Good’ by the of the 2018/19 academic year. 

1. OUTCOMES FOR CHILDREN & LEARNERS 
Our journey to consistently secure strong and positive learning outcomes for all of our children continues 
to make good progress and is evidenced by lesson observations, the learning environment and supporting 
pupil data to inform teaching planning of the next learning steps. 
In addition to the aforementioned training, all staff have set appraisal targets to make progress with their 
own professional aspirations and targets are also in line with the whole school development and 
improvement plan. Staff also have access to online training and work on their own CPD throughout the 
year.  

Overall effectiveness  
Suggested grade: Good 2C 

Evidence that supports this judgement: 
 Currently experiencing good level of school admissions indicating positive confidence level of LA 

and parent community. 

 Teacher engagement in CPD ‘Securing 2’ to consistently deliver quality teaching 

 Increased awareness of transition routes securing good transitioning for post 16 students 
supported by travel training 

 Accredited learning opportunities appropriate to need – students achieving national 
accreditation 

 Observations demonstrated good partnership working with other specialists and therapists. 

 Evidence of well differentiated opportunities to develop children’s visual and auditory skills. 

 Additional interventions are also timetabled to support children to make good progress: 
hydrotherapy, massage, sensory stories, Touch & Communication (TAC PAC), music therapy 
approach, Dough Disco and ‘Beats’ sessions and ‘Waldon’ approach. 

 Observations showed some support staff have a very good understanding of the medical and 
therapeutic needs of pupils and as such, pupil welfare is exceptional. 

 Breadth of therapies to support individual needs 

                                                           
1 OFSTED judgements:  Outstanding 1, Good 2, Requires Improvements 3, Inadequate 4 
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 A wide range of inspiring activities were used to develop EYFS cognition and learning skills, 
including aspects of physical development, sensory support and development of communication 
and interaction skills. 

 Specialist teachers and therapists input into planned outcomes – shared working with other 
professionals 

 Improved annual review reporting following CPD. Annual reviews and EHCP outcomes are being 
closely monitored to ensure sustained improvement 

 Assessment systems in place to identify progress and achievement based on prior learning 

 PHLOs evidence pupils’ improvement and holistic progression – meeting the learning needs of 
the child 

 Improved pupil independent life skills with high level of student confidence and engagement 
evidenced in young leaders’ programme 

 Banding is now linked to pupil needs with improved provision mapping – securing funding to 
deliver targeted outcomes 

 Positive parent feedback on development of pupil skills 

 The overall effectiveness of the Early Years provision is judged to be mostly good with some 
aspects outstanding.  

 72% of lessons recently observed in the phase were graded good or better, with 36% graded 
outstanding. 

 Baselining and target setting for new pupils achieved in first 6 weeks.  

 Assessment of progress towards Personalised, Holistic, Learning Outcome (PHLO) targets using 
evidence for learning. For new pupils, assessment of progress compared with starting point.  

 Differentiated planning using development matters (monitoring of planning within the phase). 

 EYFS internal and external moderation of evidence to ensure teacher judgements are accurate.  

 External moderation visit carried out in Summer term; all judgements made by teachers were 
agreed by moderators.  

Areas for Development: 
 The need to ensure greater consistency in high quality of teaching across all phases. Unqualified 

teachers are buddied up with experienced qualified teachers. Additional CPD has also been 

planned for January inset to raise the quality of teaching and learning for those who are not 

consistently good or better.  

 Develop unqualified teachers supporting professional development and access to the 
‘assessment only’ route into teaching. Two members of staff are currently participating in this 
professional opportunity. 

 

2. QUALITY OF TEACHING, LEARNING & ASSESSMENT 
The quality of teaching and learning is generally good with some outstanding attributes, evidenced in the 

lesson observations as detailed above. Most staff demonstrate an in depth knowledge and understanding 

of the diverse range of needs of all pupils and they use this knowledge well to support each other sharing 

good practice and supporting our CPD programme ‘Securing 2’. There an ongoing commitment to ensure 

that ‘Good’ teaching is secured and is consistent across all phases. 

Formative assessments take many forms, with longer assessment opportunities included. Pupil progress is 

captured in ‘Evidence for learning’ and monitored to enable timely and appropriately, personalised support 

to be put in place. Targets are set in relation to children’s Education, Health and Care Plans, meaning they 

are holistic and take into account children’s individual learning needs. Progress towards these targets is 

reviewed termly and amended as necessary. Reports of progress towards these targets are shared with 

parents and other professionals during annual review and Parent report evenings. 



 

5 | P a g e  
 

Children are encouraged to be independent with staff supporting pupils to make and express informed 

choices. Staff communicate with pupils using various methods appropriate to their level of understanding, 

motor function and oral motor skills through a ‘total communication approach’. Staff use a range of 

communication methods during group teaching activities and individual approaches are identified for 

particular children so that staff can be consistent in their approach. The range of strategies in place mean 

that pupils can learn in a way that is right for them. 

Teaching, Learning and assessment are being further developed and are not consistently good yet.   
Judgements are made taking into account:  

 Baselining and target setting for new pupils in first 6 weeks.  

 Assessment of progress towards Personalised, Holistic, Learning Outcome (PHLO) targets using 
evidence for learning. For new pupils, assessment of progress compared with starting point.  

 Differentiated planning using Arbour Vale School (AVS) English and Maths curriculum and 
assessment (Golden thread). (monitoring of planning by subject leads). 

 Development of a new primary curriculum (in pilot phase this term). 

 Lesson observations and learning walks 

 
Quality of teaching, learning and assessment  
Suggested grade: Good 2C 
 
Evidence that supports this judgement: 

 Embedding and developing assessment through training 

 PMLD and EYFS/Primary curriculum reviewed 

 Learning environment/displays Graded 1C on TES Learning Walk 

 Strong evidence for learning practice observed 

 Clear evidence of learning to demonstrate pupil progress 

 Teaching across the school consistently good or better with plans to RI support teachers  

 Teacher CPD to support ‘securing 2’ 

 Teachers share skills by inviting other teachers to join in through peer observation  

 EYFS – hub for local schools in terms of good practice and moderation 

 Post 16 learning focussed on key areas for transition using life skills curriculum 

 All teachers differentiate for pupils individual needs by using their individual starting points  

 Focused time was given for a long transition/hand over period during the summer term so 
teachers and pupils were prepared for the new academic year  

 Social Thinking and Mindfulness are successful interventions in the secondary department  

 There is a good CPD programme for staff linked to SEND  

 The use of Speech & Language therapy (SaLT) is a particular strength and how this is now part of 
everyday classroom practice  

 
Areas for Development  

 The new assessment and data system will improve analysis of outcomes for pupils and also give 
the school a more holistic view of their development and progress leading to greater 
accountability 

 The annual review process is being improved with the EHC Plan being embedded into everyday 
provision. Increased provision mapping is required to ensure resources meet learning 
needs/targets 

 Sustain investment in staff development programme, supporting unqualified teachers through 
the ‘assessment only’ route where current teaching is good or better. 

 Development of the ‘teams within teams’ approach to secure a collegiate approach and the 
sharing of good practice throughout the school 
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3. PERSONAL DEVELOPMENT, BEHAVIOUR AND WELFARE 
Pupil well-being is considered above all else. Staff work closely with parents and other professionals to 

provide a consistent approach, nurturing atmosphere and enabling environment, in order for children to 

have high levels of well-being, confidence and resilience by the time they transition to primary.  

 

Personal development, behaviour and welfare 
Suggested grade: Good 2A 
 

Evidence that supports this judgement: 

 Pupils in the early years are taught about positive behaviour, self-regulation, working together and 

respect for others through daily activities and school assemblies, in line with the school’s values.  

 Development of whole school PSHE programme 

 Impact of student voice evident and the development of student leadership widely recognised 

across Berkshire 

 Post 16 students front of house and refreshments for parent workshops and social gatherings 

 Strong emphasis on class staff training to provide a high level of care 

 High level of safeguarding embedded across the school supported by whole school PSHE 

curriculum development 

 Positive approaches to behaviour reviewed by recent behaviour working party (Jan – Feb 19). 

Evidence of individual intervention/action-impact plans with ongoing monitoring of behaviours 

 Behaviours are good and well evidenced in daily routines. 

 Social thinking, Nurture and Mindfulness for identified pupils 

 Independent life skills curriculum development access AVS residential facilities 

 Active programme of workshops to support much improved relationship with parents and home 

life 

 After school club, breakfast club and the holiday club are very successful, developing social skills 
and mental health (less isolation) and behaviours (Pupils with Pupil Premium (PP) get reduced 
rates to all)  

 PP pupils were able to attend residential trips with the PE team to bond with their peers and 
develop their social and emotional skills  

 OT have worked with PP pupils to provide equipment and training for sensory circuits- improving 
the behaviour and readiness for learning of the pupils  
 

A recent external review of our use of Pupil Premium Grant (PPG) highlighted the following strengths:  

 Significant expertise with children with complex SEND  

 PP Pupils make very similar levels of progress in comparison to those pupils without PP  

 The number of PP pupils with behaviour plans has decreased  

 The attendance of PP pupils has increased  

 The school has a large number of pupils with PMLD and ASD, specific PP resources and 
interventions were targeted towards these group during the last academic year and this needs to 
continue  
 

It has been identified that there is no significant gap in achievement between pupils eligible for Pupil 

Premium and those not. The Pupil Premium grant has been used to provide the following interventions: 
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 Parental Support Sessions that focused on a number of key areas including communication and 

behaviour. The sessions were very well attended and feedback from parents highlighted the 

impact of the session on the pupils development at home  

 ‘Heart Beeps’ sessions for PMLD learners. These sessions allowed our most complex learners to 

develop their attention skills and as the sessions went on staff began to see consistent responses 

from the pupils. Staff were also able to use ideas from the sessions to engage pupils in class 

thereby increasing the impact of the sessions to different contexts. 

 Switch toy library.  The switch toys were used to target specific communication targets with 

pupils and this was then evident in the progress they made. The switch toys also allowed pupils 

to develop social interaction skills. The switch toys have had a positive impact on pupils across 

the school as well as those eligible for pupil premium. 

 Sensory Circuits. Sensory circuits now form an important part of the day for pupils in ASD classes. 

The sensory circuit structure and equipment has reduced sensory seeking behaviours and helped 

to ensure that the pupils are in a calm, ready state to access learning. 

 Sensory equipment. Particular equipment and resources were identified for pupils by their class 

teachers. This equipment reduced their negative behaviours and supported them in developing 

behaviour for learning. 

 After school club. Offering a reduced rate for pupils eligible for pupil premium has allowed them 

to access provision that they might not have been able to. This has had a positive impact on their 

social skills, behaviour and self-esteem. 

 Nurture. The nurture approach at the school has been developed and staff now have the 

expertise and resources to implement the approach and an understanding of how attachment 

affects development and behaviour. 

 Maths and Literacy resources. Resources were purchased to target the needs of individual pupils, 

as a result the majority of pupils made expected progress or better. 

 Mindfulness and Social thinking. Individual case studies have shown the positive impact of these 

programmes on the mental health of students, a more robust tracking system is now needed. 

 Teacher led Literacy intervention. Intervention groups for literacy had a positive impact on the 

progress made by pupils, with the majority of pupils making expected progress or better. 

 iPad and apps. The iPads and specific communication software developed the communication 

skills for specific pupils and increased their participation in lessons. 

 Outdoor clothing for Early Years pupils. The outdoor wear has allowed all pupils to access the 

outdoor learning environment and for them to make expected progress in all areas of the early 

years curriculum. 

 Breakfast Club. Breakfast club provided pupils with the right start to the day and ensured the 

pupils were ready for learning. The club allowed pupils to develop social skills and encouraged 

their attendance at school. 

 Data from last year shows that a smaller number of PP pupils made better than expected 
progress in comparison to those without PP, this will be fully evaluated using the new data 
system  

 The intervention tracker for PP students will be continually improved  

 This year there will be further analysis of the sub groups of PP students (need, EAL, year group, 
gender)  

 Pupil/student case studies should be written across a range of pupil need and by a range of 
middle leaders to demonstrate PP additionality where possible 
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4. THE EFFECTIVENESS OF LEADERSHIP & MANAGEMENT 
Leadership at Arbour Vale is experiencing a much needed period of stability. This has enabled increased 
engagement of all stakeholders, empowering individuals to be innovative and creative in their work and 
most importantly ‘solutions driven’.  The overwhelming support/participation of stakeholders in the 
‘visioning’ process’ has helped reunite the learning community in a common purpose to meet the needs 
of our pupils. The Senior Leadership Team (SLT), significantly reduced in size over the last 18 months, have 
risen to the challenge and quickly developed a strategic awareness leading to effective whole school 
development planning. High professional standards are role modelled with members of the team leading 
by example. Capacity building of the leadership has extended to Middle Leaders (MLT) and Governors to 
ensure consistency and provide for successional management in the future. We are strongly committed to 
professional development and will continue to support the NPQH, NPQSL, NPQML and SENDCo training 
programmes. 

Suggested Grade: Good (2C) 

Evidence that supports this judgement  

 Organisational structure – fit for purpose identifying clear roles and responsibilities and increased 

accountability: ‘Go to Person’ 

 Established SENDCo role prior to emergency review of Local Authority SEND banding of 130 

students. All staff supported in identifying progress and evidence for provision mapping. All 

members of leadership trained to facilitate Annual Reviews. 

 Middle Leaders secure secondary phase and plan revised curriculum with additional focus on 

PMLD 

 CPD programme established through robust Performance Management and Staff Appraisal 

system enabling bespoke training that includes: SENDCo, National Professional Qualification 

(NPQSL, NPQML), CIPD; Assessment only route for teachers, national Vocational Qualification 

(NVQ) L2 

 Associate Principal leads the development of a shared whole school vision that encompasses our 

values and ethos 

 Monitoring of strategic Planning (SDIP) and ‘Key Areas & Risks’ regularly reviewed at Leadership 

Agenda and quality assured by OHCAT and Local Governing Body 

 All staff have an understanding and awareness of Safeguarding policy and procedures which is 

clearly embedded within our daily routines 

 Effective monitoring of Facilities Management to ensure that learning resources/ environment 

are maintained to an exceptionally high standard 

 Development of a strong and robust Local Governing Body (LGB) to monitor and challenge school 

leadership. Strong engagement of individual governors within the OHCAT portfolio model and 

recognised area of expertise 

 Engagement of the LA School Improvement Partner to provide external scrutiny and endorse 

capacity of leadership team 

 Seamless transition to Academy status and strong evidence of collaborative engagement within 

the OHCAT family 

 Transparent financial management, providing clarity for efficient and SMART strategic action 

 

Areas for Development: 

 Continue to develop effective monitoring systems and ensure high quality learning with tangible 

evidence of progress achieved 

 Build on an emerging culture that supports successional leadership through an investment in 

bespoke CPD to ensures capacity within middle leadership  
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 Secure a consistent understanding of what outstanding leadership requires and the impact of 

modelling professional standards 

 Actively promote engagement of stakeholders continually seeking to enhance communication 

 Support a culture of innovation throughout the school: More of the same isn’t good enough to 

secure raised attainment. 
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GLOSSARY 

 

ADHD Attention Deficit Hyperactivity Disorder 

ASD Autism Spectrum Disorder 

AVS Arbour Vale School 

CIPD Chartered Institute of Personnel & Development 

CPD Continuing Professional Development 

EAL English as an additional language 

EHCP Education Health and Care Plan 

EYFS Early Years Foundation Stage 

FFE Fixtures, Fittings and Equipment 

FSM Free School Meals 

HMI Her Majesty’s Inspector 

LA Local Authority 

LGB Local Governing Body 

MLD Moderate Learning Difficulties 

MLT Middle Leadership Team 

NPQH National Professional Qualification for Headship 

NPQML National Professional Qualification for Middle Leadership 

NPQSL National Professional Qualification for Senior Leadership 

NVQ National Vocational Qualification 

OHCAT Orchard Hill College & Academy Trust 

OT Occupational Therapy 

PAN Published Admission Number 

PFI Private Funding Initiative  

PHLO Personalised, Holistic, Learning Outcome 

PHSE Personal, Social, Health and Economic 

PMLD Profound & Multiple Learning Difficulties 

PP  Pupil Premium 

PPG Pupil Premium Grant 

SaLT Speech and Language Therapy 

SDIP School Development & Improvement Plan 

SEMH Social, Emotional & Mental Health 

SEND Special Educational Needs & Disabilities 

SENDCo Special Educational Needs & Disabilities Co-ordinator 

SLD Severe Learning Difficulties 

SLT Senior Leadership Team 

TAC PAC Touch & Communication Pac 

TES Teacher Evaluation System 

 


