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Arbour Vale School 

Summary Self-Evaluation September 2021 

Purpose of SEF 
To provide all stakeholders with a high-level summary of the: 

 The school context 

 The current self-evaluation performance and progress against the Ofsted framework 
(September 2021) 

 Key sources of evidence relating to the impact of the school’s performance 

 Links between self-evaluation and school’s development/improvement priorities (SDIP) 

 Ofsted  
June 2017 

 School Self-evaluation 
September 2021 
 

Overall Effectiveness 
 

Inadequate Overall Effectiveness Good 

Effectiveness of 
Leadership & 
Management 

Inadequate The Quality of Education Good 

Quality of Teaching 
Learning & Assessment 

Requires 
Improvement 

Behaviours & Attitudes Outstanding 

Personal Development, 
Behaviour & Welfare 

Inadequate Personal Development Outstanding 

Outcomes for Pupils 
 

Requires 
Improvement 

Leadership & Management Good 

Early Years Foundation 
Stage 
 

Inadequate Early Years Foundation 
Stage 
 

Good 

Post 16 
 

Inadequate Post 16 
 

Good 

Context 
 Arbour Vale School is a special school academy currently educating 336 students aged 2 – 19 

years of age. All students have an Education Health Care Plan (EHCP). 

 The wide spectrum of complex needs embrace profound, severe and moderate learning 
difficulties, Autism Spectrum Disorder (ASD), Attention Deficit Hyperactivity Disorder and Social 
Emotional Mental Health (SEMH). 

 Many children have physical disabilities and underlying medical conditions such as 
epilepsy/seizures and sensory impairment. 

 Arbour Vale is a Private Finance Initiative (PFI), managed by Pinnacle FM providing facilities 
management services. The collaborative partnership has ensured that sustained investment in the 
learning environment, technology and learning resources has improved the quality of provision, 
directly impacting on student engagement, attitude to learning and behaviours. 

 The demographic and ethnic mix of students enriches our learning community with 55% of pupils 
with English as Additional Language (EAL). Approximately one third of pupils are eligible for free 
school meals (FSM) and almost 40% of students qualify for Pupil Premium Grant (PPG). The ratio 
of boys to girls is close to 2:1.  

 67% of children are transported by LA contract vehicles predominately from Slough, but include – 
Hillingdon, Buckinghamshire, Windsor & Maidenhead, Bracknell, Hammersmith & Fulham, 
Hounslow & Surrey. 

 The breadth of therapeutic provision and interventions to support learning is extensive and 
includes: Physiotherapy, Occupational Therapy, Speech and Language Therapy, Art Therapy, Lego 
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Therapy, Rebound Therapy, Social Thinking and Nurture. Therapeutic provision continues to grow 
as complexity of need increases.  

 The impact of Covid-19 has been minimised and the school has remained open throughout the 
pandemic. The support of Government initiatives to provide increased technology to support 
home learning was successfully deployed where due to Covid restrictions, children had access to 
blended learning resources. The development of the Virtual Learning Environment (VLE) and 
individual student ‘remote learning support plans’ has ensured sustainable support and 
investment in terms of ongoing ‘catch up’. Effective use of additional Covid funding has helped 
ensure students successfully transitioned back into school and engaged in the school’s ‘recovery’ 
curriculum. 

 Investment in staff training/Continual Professional Development (CPD) is significant. The impact 
of the school’s commitment to sustained improvement in the quality of education is recorded in 
OHCAT ‘Health Check’ monitoring visits and through the support of Slough LA improvement 
partners and Berkshire Association of Special Schools (BASS). 

 
Aim: To be innovative, creative and passionate about learning. 
Vision: A safe and secure learning environment in which all students make progress and succeed 
within our learning community. Students’ personal, social and communication skills flourish and their 
physical and mental well-being nurtured. The innovative and creative curriculum is appropriately 
personalised to an individual’s needs. A supportive and enabling environment that provides 
opportunities throughout the day to develop life skills and independence. 
 
Any changes to context?  
The current Principal was appointed July 2018 having previously supported the school in a 
consultancy role. Arbour Vale School became an academy within Orchard Hill College Academy Trust 
(MAT) in November 2018. Leadership and management of the school have undergone some 
structural changes that have secured increased capacity, aligning roles with curriculum development 
and Key Stages. The appointment of a Vice Principal with responsibility for curriculum, teaching, 
learning and assessment has ensured an improvement in the quality of teaching with clearly identified 
curriculum pathways for all students to achieve.  
 
The school’s strategic focus addresses four key threads: 

 The quality of provision in terms of curriculum and high-quality teaching and learning 

 Accountability for learning 

 Leadership and management – leading learning 

 The joy of outstanding learning – behaviour, attitude and personal development 
 
The development of school governance through 6 portfolio areas of responsibility has ensured 
increased understanding and monitoring of school strategic planning and a collaborative approach 
with school leaders. The challenge and robust dialogue is recorded in minutes of formal meetings and 
information/training evident in 3 informal governor meetings each year. 

 

Overall Effectiveness Grade  2 
 

 The school leadership have a strong vision for the school, with a clear sense of purpose promoting 
a positive ethos and shared values. There is robust evidence of collaborative strategic planning 
and professional respect. The skills set and knowledge contribute to the team ethos that 
is evident across the school.  

 Senior leaders have a good understanding of the academy’s strengths and weaknesses and take 
necessary action in the drive for sustained improvement.  

 The three curriculum pathways enable all pupils to achieve and make progress. The curriculum 
provides for sequential learning with opportunity for accredited learning.  
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 There is a strong commitment to developing the learning environment and embracing technology 
that supports independent learning.  

 The curriculum offer promotes students’ spiritual, moral, social, and cultural development.  

 The school continues to make a significant investment in the continuing professional 
development of staff, both internally and through external providers. 3 teachers have qualified 
via the Assessment Only route since 2019. A further 3 will complete by Autumn 2022. The two-
year DET (Diploma in Education Training) via University of Canterbury, Christ College is supported 
by a programme of Mentors within the school.  

 Communication, Life skills and personal independence are an integral part of the curriculum and 
the school makes excellent use of Arbour Vale House to prepare young people’s transition beyond 
Arbour Vale. Destination of Post 16 leavers 2021.  17 Leavers, (14) College, (1) Project Search, (2) 
Social Care.   

 Safeguarding is highly effective and is well embedded within the culture of the school community. 
Close monitoring and early help are provided through a multi-agency approach.  

 Well-being of both staff and students is of paramount importance with 10 staff members L3 
qualified to provide Mental Health support  

 Communication with stakeholders has been enhanced. The school awaits recognition 
by attaining the Parent Partnership Award. Parent training/workshops 
are extremely successful and are well attended with positive feedback. There were 14 courses 
during 2020/21   

 Arbour Vale has become a parental and LA, school of choice in terms of high-quality provision for 
all students across the spectrum of special needs. Pupil numbers have increased every 
year since 2018 (294), 2019 (307), 2020 (317) & 2021 (336). The current commissioned number 
on roll is 325. 

 

Quality of Education  Grade  2 

Strengths: 
Intent 

 Curriculum planning is evidenced in schemes of work and medium-term planning and reflects 
a collaborative approach by middle leaders with good subject knowledge. Sequential learning 
builds on prior attainment providing necessary skills and knowledge to access future training and 
progression beyond Arbour Vale.   

 The established curriculum pathways are designed to overlap and ensure progression.   

 Students acquire the necessary knowledge and cultural capital to become more independent and 
develop life skills to support transition beyond Arbour Vale.  

 Learning is personalised and differentiated to challenge, motivate, and engage the student. The 
learner entitlement is broad based without diluting provision.  

 Reading and the development of phonics knowledge is prioritised to ensure pupils access the 
curriculum and develop communication skills.  

 Extensive therapeutic and wellbeing approaches are integrated into class timetables as part of 
student’s daily provision, including: Waldon, Attention Bucket, Zones of Regulation, Sensory 
strategies, Mindfulness, Yoga, Meditation, Total Communication, TacPac and Beats. 

 Core principles of self-regulation, relationships, communication and attention are embedded in 
the EYFS curriculum and are built upon as children move up through the school and transition into 
the wider community.  

Implementation  

 The quality of teaching is evidenced as good with elements of outstanding practice shared 
through CPD, peer to peer support and mentoring. Subject knowledge is strong and schemes of 
work well developed and incorporated within medium term planning. 

 Baseline data is utilised by classroom staff to set Personal, Holistic Learning Objectives that are 
monitored and reviewed in terms of pupils’ progress and attainment, using evidence for learning. 
There are two assessment data harvest during the academic year. 
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 Learning is sequential and based on prior knowledge/understanding. Pupils acquire and develop 
necessary skills to extend their learning applying knowledge in a variety of subject contexts. 
Particularly evident in IT, Literacy and PSHE/Life Skills.  

 The school’s use of Seesaw to support the Virtual Learning Environment (VLE) was particularly 
successful throughout Covid-19 in providing a 24/7 global learning environment. Seesaw user data, 
detailing levels of engagement across a broad spectrum of need, identified almost 5,000 student 
posts during lockdown in 2021. Seesaw continues to be used for long term absences and within the 
classroom environment, as an alternative curriculum tool to increase engagement and improve 
learning outcomes. 

 Pupil progress data is used effectively to inform planning of bespoke learning. Interventions are 
identified and tracked in terms of learner impact.  The school’s use of Personal Holistic Learning 
Outcomes (PHLO) embraces the pupil’s EHCP and teaching is differentiated with appropriate 
learning resources.  

 Pupils benefit from the excellent accommodation/facilities available to support the curriculum that 
includes specialist teaching facilities and sensory provision. The learning environment is supported 
by technology across all areas.  

 Display areas are skilfully utilised to support both teaching and learning, drawing reference to prior 
learning and celebrating pupil progress and achievement. 

 Classrooms identify ‘zones of regulation’ and ensure access to a range of learning styles appropriate 
for both group and individual learners 

 The school continues to prioritise the advancement of literacy and general reading skills to secure 
learner access to all aspects of the curriculum. A range of reading approaches are used appropriate 
to pupils’ individual learning needs. Sequential learning is evident as children make good progress 
developing their fluency, comprehension and confidence in reading. 

 Significant investment in age and complexity of need appropriate reading material is evident in the 
Learning Library and accessible technology across the school. 

 The quality of teaching is good or better seeking innovative practice maintaining high professional 
standards. 

 Teachers work collaboratively with therapists and specialist teachers to acquire a deep knowledge 
of student’s barriers to learning so that classroom environments and daily provision can be well 
matched to student needs.  

Impact  

 Staff training has developed quality teaching with some outstanding practice. Teachers lead 
learning that fully utilises resources and deploys staffing to maximum effect.  

 The Personal Holistic Learning Objectives (PHLO) ensure the learner is challenged. Target setting 
is effective and learning outcomes robustly moderated. 2021/22 data harvest indicated 89% of 
learners made expected progress or better.   

 Learner interventions are identified and targeted support provided.  

 The quality of blended learning throughout Covid-19, and support/interventions introduced 
through the recovery curriculum, ensured pupils quickly reintegrated into school routines 

 The quality of work provided in the students learning journal and displays around the reflect and 
capture the positive attitudes expressed and level of learner engagement. 

 All pupils engage with the broad range of texts available, demonstrating understanding of what 
they have read and nurturing a love of reading. 

Areas for Development  

 Further enrichment of the curriculum will provide the learner with increased opportunities to 
develop greater skills and knowledge. Extra-curricular activities and opportunities beyond the 
classroom will be enhanced through STEM accredited learning and life skill experiences.   

Behaviour Grade 1 

Strengths 

 Pupils consistently demonstrate in their behaviours, positive attitudes to learning and high levels 
of engagement.  
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  Pupils’ role model expected behaviours showing an awareness and empathy towards the needs 
of their peers.  

 The shared values and ethos of the school positively impact on learner engagement and the ‘joy 
of learning’. 

 The school has a range of positive intervention strategies bespoke to the needs of individual 
pupils.  

 The school has a clear commitment to zero fixed term/permanent exclusions. 
Areas of Focus 

 Maintain focus on Total Communication approach and use of visuals to enhance communication 

 Support de-escalation strategies and increase opportunity for pupil responsibilities/leadership 

 Ensure a continued focus on a meaningful reward system that is age and complexity of need 
appropriate. 

Current Priorities for Development 

 Extend beyond EHCP compliance, therapeutic provision that improves communication, supports 
self-regulation and provides pupils with an opportunity to re-engage in learning. 

 

Personal Development Grade 1 

Strengths 

 The PSHE curriculum ensures: 
An age and developmentally appropriate understanding of healthy relationships.  
Provides a strong platform for pupils’ future economic well-being. 

 Interventions support pupils in the development of social skills, resilience and behaviour. 

 Sequential learning develops pupils ‘knowledge and understanding’ of on line and offline risks to 
their well-being. 

  British values are embedded across the school through the curriculum, assemblies and Student 
Voice. 

  Pupils have numerous opportunities to take on roles and responsibilities that contribute to the 
wider school community. 

  Wrap around provision provides pupils with extracurricular activities, different social settings and 
engagement with local amenities.  

 Statutory guidance for RSE and Health Education is embedded throughout the curriculum.  
Areas of Focus 

 Provision for careers education has been developed and need to be extended further into the 
local community. 

 Ensuring that therapies and interventions impacted by Covid-19 are fully restored and where 
possible extended further to support the complexity of need. 

Current Priorities for Development 

 Explore and maximise enrichment opportunities that signpost and ensure access to community 
pathways. 

 

Leadership Grade 2 

Strengths 

 Leaders have a clear and ambitious vision for providing high quality education to all pupils. This is 
realised through strong, shared values, policies and practice. This vision has been maintained 
throughout the pandemic and beyond/during the transitional period. 

 Leaders focus on improving teachers’ subject, pedagogical and content knowledge in order to 
enhance the teaching of the curriculum and the appropriate use of assessment. The practice and 
subject knowledge of staff, including ECTs, build and improve over time. This includes building 
teachers’ expertise in remote education. 
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 Leaders aim to ensure that all pupils successfully complete their programmes of study. They 
provide the support for staff to make this possible. They create an inclusive culture and do not 
allow gaming or off-rolling. 

 Leaders engage effectively with pupils and others in their community, including when relevant, 
parents, employers and local services. Parental engagement is significant, evidenced by 
attendance and feedback of organised training programmes, workshops and social networking 
opportunities. 

 Leaders engage with their staff and are aware and take account of the main pressures on them. 
They are realistic and constructive in the way they manage staff, including their workload. This 
includes managing staff workloads proactively in response to COVID-19 and beyond/during the 
transitional periods. 

 Leaders protect staff from bullying and harassment. 

 Those responsible for Governance understand their role and carry this out effectively. 
Governors/Trustees ensure that the school has a clear vision and strategy, that resources are 
managed well and that leaders are held to account for the quality of education. 

 Those with responsibility for Governance ensure that the school fulfils its statutory duties. 

 The school has a culture of safeguarding that supports effective arrangements.  
Areas of Focus 

 To ensure the sustained professional development of middle leaders, both in terms of current 
roles and investment in successional leadership. 

 Increase understanding of strategic planning processes/models (e.g., Johnson and Scholes et al) 
and ensure ‘joined up’ thinking to maximise resources and secure sustained improvement. 

Current Priorities for Development 

 Review medium term vision and mission in collaboration with stakeholders to reflect school 
progress and changing context. 

 Fully evaluate the impact of strategic planning in terms of staff workload and the well-being. 
 

EYFS Grade  1 

Intent 

 Child in EYFS gain skills and knowledge through supported and child led play. Sequencing thematic 
planning, ensures that the curriculum is motivational, engaging and meaningful for children, 
building their cultural capital. 

 Children are able to focus for increasing amounts of time, make choices and have increased 
confidence to explore and ‘have a go’.  

 Teachers have high expectations against challenging yet achievable targets set for each child. 
Implementation 

 Pedagogy encompasses core principles of communication; listening and attention skills;              
co-regulation building to self-regulation; building relationships; and developing fine and gross 
motor skills. 

 Strong focus from curriculum leads for Maths and English working in EYFS. A solid foundation in 
core subject areas supports children to build on what they know and can do, as they progress 
through each Key Stage. 

 Enabling environments allow children to transfer learnt skills and knowledge beyond the 
classroom. Significant investment provides increased opportunity in prime areas: Physical 
development; Personal, Social and emotional development; and communication and language 
development. 

 Overlearning and backwards chaining methods provide opportunities to consolidate learning of 
new skills and knowledge. 

 Personalised Holistic Learning Outcomes are set within 6 weeks of starting EYFS. A bespoke 
provision is identified reflecting EHCP outcomes and baseline assessments. 
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Impact 

 A ‘Total Communication approach’ is adopted by all in a language rich and accessible 
environment. This promotes children’s early communication skills through music, songs and 
intensive interactions embedded in daily routines. 

 Teachers place a high focus on wellbeing, building trusting relationships which in turn increases 
level of engagement and builds resilience. Children develop strategies to overcome their barriers 
to learning through integration of therapeutic support, such as ‘sensory circuits’ and ‘zones of 
regulation’. 

 Timetabling enables emphasis on developing children’s self-care skills, independence and 
emotional maturity. 

Areas of Focus 

 Maintain flexibility and collaboration in planning schemes of work - appealing to children’s 
intrinsic curiosity and cultural capital. 

 Develop assessment in line with curriculum developments and whole school procedures. 

 Increased need to support well-being and strengthening of parent teacher collaboration reflecting 
Covid-19 experience. 

Current Priorities for Development 

 Increase curriculum opportunities for learning in a wider range of environments and with a wider 
range of people/community resources, enriching the child’s learning experience. 

 New cohort of children who have never been in nursery provision due to Covid 19 – increased 
need for supporting wellbeing and building parent – teacher relationships.  
 

Post 16 Grade 2 

Strengths 

 The implementation of the ASDAN programmes has been successful, despite absences due to 

Covid 19, 6 of our leavers obtained their ASDAN certificates in July 2021.   

 There is a strong emphasis on vocational studies within the curriculum, giving students the 

confidence that they need to answer questions at interviews and choose the appropriate 

career paths for them. All leavers who were interviewed by local colleges last academic year 

obtained placements in their chosen courses or internship with Hilton’s ‘Project Search’ 

programme. 

 The ‘MLD’ provision at Arbour Vale House has become an invaluable resource for developing 

student’s independence and maturity, building on sequential learning which began in EYFS.  

 The delivery of Life skills through the provision at Arbour Vale House has had a positive 

impact on student’s progress. Through regular opportunities to practice and improve life skills 

in a real-life context, students have increased confidence and independence evidenced in 

student ASDAN learning Journals. 

Areas of Focus 

 The successful transition of all pupils beyond Arbour Vale with an appropriate knowledge and 
skills set.  

 Continue to research/explore appropriate accreditation routes that support the pupils’ 
sustainable progress. 

Current Priorities for Development 

 Extend curriculum provision beyond Arbour Vale in partnership with other education and training 
agencies to maximise learner opportunities. 

 


